INTRODUCTION
A burgeoning professional accounting literature has arisen in the last decade, encouraging would-be CPAs to package themselves as commodities in order to secure a job in today's market. Contributing to this great makeover are a welter of books and articles, prepping students on how to interview, what to wear, how to sit, how to do one's hair, the "Science" of resume writing, and "1001 Right Answers" to "1001 Interview Questions" (Beatty, 1995; Fuller, 1991; Gottesman et. a., 1996; Osher and Cambell, 1987; Ryan, 1994; Yate, 1995) .
The spirit of the New Era is nicely summed up by a recent journal of Accountancy article that encourages CPA recruiters to adopt "behavior-based interviewing", scoring applicants on 12 core competencies (Holdeman et. al., August, 1996) . Students who score poorly on "customer service orientation" (but otherwise achieve a high overall score) are given a further interview to ascertain whether their score is due inadequate training or an "attitude problem". (op.cit., 1996) .
In the present job market, students can ill-afford to have an attitude problem, thus most are only too pleased to acquiesce and comply with whatever is required of them.
"Selling yourself" and "Thinking like a Commodity" are familiar refrains in journals and coaching manuals.
When Marx selected "the commodity" to begin his opus, CAPITAL (VOLUME I), he would never have thought that today, in 1996, accounting students would be rushing to become selfconscious "speaking commodities" (Marx, 1977) .
A commodity, for Marx, required a much more exact definition than that found in coaching manuals.
Commodities are not just products, although they share with products the property of being "useful" (i.e., they are vessels of utility or use-value). Commodities also exhibited a vital second quality for Marx: that of "value" whereby the commodity enables capital to valorize and expand itself through accumulation and profit4.
This antagonism--between a commodity's usefulness on one hand, and its profitability on the other--results in a stressful and conflict-ridden history for many commodities (Tinker, 1984; 1985) .
This prognosis extends to the commodified accounting graduate. By taking the commodification of accounting graduates seriously, this paper explores the antagonisms underlying the graduate's current predicament and the possibilities of "enabling" what might be done.
Becoming a commodity extracts its price. For Sartre, it was estrangement, for Marx, Fromm and Meszaros, it was alienation, for Laing it was schizophrenia, and for Braverman, it is the loss of that creativity and inventiveness that is unique to our species (Marx, 1977; Braverman, 1974; Laing, 1967; Fromm, 1966; Meszaros, 1970; Sartre, 1957) . Self commodification means the denial of self and the pursuit of the productive, efficient, and desirous "other". All commodities bear these contradictory marks of use value ("usefulness") and capital accumulation, whether they are junk food for nourishment, guns for security, or cigarettes for a better life. Underlying each is an antagonistic relation between, on one hand, market survival through profit accumulation, and on the other, providing the community with the necessities of life (Cleaver, 1979; Broadbent et., 1996; Sikka and Willmott, 1995) .
North American accounting students have never been protected from the ravishes of commodification, however in recent years, their betrayal--by individuals and institutions who profess to have their best interests at heart--has intensified.5 Accounting became a locomotive of university expansion from the 1960's, and students rapidly became rich pickings for universities, publishers, and faculty who, in exchange for a near CPA certification, sold them faculty-authored textbooks and delivered them, in a suitably compliant condition, for work in the mills of CPA firms.6
The firms have, in gratitude, bestowed on the faculty funded chairs.7
In addition to the commodification of self, North American students have had to deal with a growing commodification of the "raw materials" of their study. The run-down of libraries began in the 1970's, and continues today with library conversion into video-arcade lounges.8 The university bookstore, now often managed by a private publisher under franchise or concession from the university, has become a major vehicle for commodifying educational supplies. This privatization now costs North American students between $100 and $160 per course.
They must also cope with a wily publisher, who currently escalates textbook prices by some 15% per annum, and instigates a frivolous "color" changes every few years, justifying a new edition that obsoletes all second-hand copies left in student hands.9
Recent years have seen new travails (and betrayals) added to the lot of the North American accounting student. Two especially deserve note: First, a growing instability (and decline) in job market opportunities.
Second, an intensification of predatory practices by the profession, large firms, universities, and some university professors, who consistently place their own voracious self-interests above those of students.10
These two factors are interrelated in that, as jobs have become harder to get, faculty and professional organizations have remained lax--to the point of self-serving--in failing to provide students with adequate career counseling and training Tinker, 1996A, 1996B) .11
THE DECLINE OF THE PUBLIC ACCOUNTING JOB MARKET
If accounting is synonymous with the auditi ng work undertaken by Big 6 CPA firms, then evidence of economic decline is widespread.12
Between 1989 and 1994, student registrations for the uniform CPA exam fell 8%, from 142,135 to 130,803. For the same period, overall hiring by CPA firms fell precipitously by 23%, from 27,840 to 21,470.13
Cutbacks were not limited to the quantity of work; work quality was also reduced (deskilled) insofar as hiring of paraprofessionals increased significantly between 1993 (AICPA, 1995 .
The pattern of decline was not uniform: cutbacks were disproportionately severe for the audit sector; especially for large firms. Thus terminations and resignations for large firms with 200 or more partners averaged 22% per annum between 1991 and 1994, whereas smaller firms with 10 members or less shed an average 8.75% per annum (op.cit).14 Similarly, large and medium sized firms differed in their recruiting patterns: while recruiting by large firms stagnated or declined, there was significant growth in the medium size CPA firm. While firms with 200 or more partners recruited 4% fewer graduates in 1994 compared with 1991, firms within 1-49 partners recruited 48% more graduates over the same period (op.cit).
THE RISE OF NON-PUBLIC ACCOUNTING
Students frequently equat e a career in accounting with a career in public accounting.
This equation has--overwhelmingly--never been true, and is even less true now than it has ever been.
This confusion is often perpetrated at schools staffed by faculty who were CPA draftees from the 1950's and 1960's. Their whole predisposition and allegiance favors the profession. The university, research, and scholarship is usually only a "minor" in their universe.15 Apart from the faculty's leanings, other pressures lead students into thinking that CPA work is the sin qua non of all accounting. For instance, state accreditation gives state societies, and local CPA members of the state society, enormous influence over the curriculum, and thus over "what is" accounting. Even though most students ultimately end up working in industry and commerce, not surprisingly, state societies and accreditation boards give little weight to these "non-public" educational needs.
Those who shape the accreditation process typically do so to benefit their own hiring requirements. This is not to impugn the motives of faculty or practitioners, or to suggest that they deliberately plot and scheme to deceive students for their own monetary advantage.
More often than not, their provincial, bourgeois, antiintellectual mentality is sufficient to ensure the misguidance offered to students.
As a rule, public accounting has rarely provided life-time employment for CPAs. Rather, after a few years, a CPA can expect to move to a senior position in industry, commerce or government (often with an audit client). In this sense, the profession's role in the U.S. economy might be viewed as a executive training and placement service.16
This "training" function that accounting provides for other economic sectors of the economy begins even earlier in the educational process however.
The AICPA reports that, in 1993-1994, 74% of graduates with baccalaureate accounting degrees were hired outside public accounting.17 28% were hired into business and industry and the employment destination of a further 31% are described as "Unknown".
Thus, up to two thirds of accounting graduates find employment outside public accounting.
If we add to this two-thirds, the 60-70% of CPAs who initially join but eventually leave the profession, then approximately 90% of undergraduates trained in accounting end up employed "outside" of Public Accounting, in poorly documented (and professionally underserved) areas of work. If we combine with this group, the paraprofessionals (historically large numbers of women) who do accounting work without "formal" training and credentialing, then these numbers swell even larger.
The 90% of accounting graduates who eventually find employment outside public accounting ("non-public accounting") engage in a variety of accounting occupations.18
It would be a most unlikely coincidence that the best preparation for these occupations is to be found in colleges and schools devoted to traditional professional training. There are also two specific reasons for doubting the veracity of this coincidence.
First, the proliferation of new accounting-related professional bodies in recent years suggests that new forms of accounting are not being adequately developed by many CPA firms.19
As Table 1 shows, these organizations typically exhibit a higher rate of membership growth than the AICPA.
Second, even a cursory acquaintance with recent professional history vis-à-vis the AICPA indicates that informing students about the evolving character of the accounting field has rarely been a priority for the profession and its various constituent groups. Indeed, the reverse is the case: more often than not, the profession's conservative and reactionary posture regarding new fields of development is a self-serving one. For small firms and many state societies, this is part of a wider strategy to resist new product innovations by larger competitors.20
Some of the reasons behind this can be illustrated with reference to two recent disputes: the 150 Hour Requirement, and the appointment of non-CPAs to partnership positions in member firms of the AICPA.
PROFESSIONAL RIVALRY AND COMPETITION a. The 150 Hour Requirement
In the early 1980s, the then Big 8, the AICPA, and the American Accounting Association, issued a joint report on undergraduate accounting education. College courses were criticized for being too technical, and for failing to develop verbal, writing, social, interpersonal, and "listening" skills (Kulberg, 1989; AECC, 1991) .
With $5 million of Big 8 funding, the Accounting Education Change Commission was launched to overhaul of undergraduate education; including the introduction of 5 year (master's level) programs in colleges and universities. CPA qualifications are regulated at two levels in the US: at a s tate and a national level.
State societies and boards set exams, accredit college programs (thus control access to the CPA exam), and issue licenses to members qualified to practice within state territory. Historically, the state societies were the first professional accounting organizations in the US, and they still exert primary control over education and training.
However, as federal authorities increased their oversight of accounting practice, the state societies found it necessary to establish a collective, national voice (the AICPA) for dealing with the Federal Trade Commission (FTC) and the Securities and Exchange Commission (SEC). Over the years, the national office of the AICPA has gradually fallen under the sway of the large accounting firms. The AICPA at the national level offers a second CPA qualification that is additional to the one provided by individual state societies. This extra qualification authorizes a CPA to undertake SEC peer review audits among large firms. Until recently, the granting of this extra qualification was virtually automatic for any CPA already credentialed at the state level. Traditionally, states have required their exam candidates to have first completed a four year degree (roughly equivalent to 120 hours of course credits).
For those administering the national CPA qualification, this four year minimum is no longer acceptable and, in opposition to the wishes of most state societies, but with the backing of the Big 6, the AICPA national organization has announced that, after the year 2000, only students graduating from an approved five year program (150 hours of course credits, approximating a masters degree) will qualify for the national credential.
Not only will students graduating from traditional four year programs be debarred from the national CPA credential, but four year students will not necessarily have ready access to an easy upgrade of their qualification by taking an additional 30 hours of course credits. This is because the 150 hour requirement is based on an entirely new set of approved courses that may exclude those in the original 120 hour standard.
The Big 6 firms are already supporting for these proposals: some firms have announced that they will no longer hire students from the old 120 hour programs.21 The 150 Hour Requirement has become a site of serious intraprofessional conflict, pitting large CPA firms and the national AICPA organization against small firms and many state societies. Caught in the middle are the students. Small firms, who control state societies (and thus educational programs and requirements) reject the need for a longer and more expensive educational process; they favor retaining a four year requirement. Two-thirds of the states, (including California and New York) have refused to implement the 150 Hour Requirement.
Tennessee and Florida, two states who passed the 150 hour Requirement early-on, were forced to withdraw and drastically alter their proposals (in one case re-instating the 4 year program) because student enrollments fell by up to 50%. (CARE CPA, 1985) .
Big 6 accounting firms began retrenching soon after announcing support for the 150 Hour Requirement. Hiring cutbacks of up to 50% have not been unusual for large accounting firms. Some observers suggest that the Big 6 are using the 150 Hour Requirement as a pretext for downsizing.22 The 25% increase in college fees falls on the students and tax-payers, and will put public accounting out of reach for many poorer students.23
Ability-to-pay thus becomes much more important in obtaining an accounting credential with the 150 Hour Requirement.
In the meantime, students are caught in the middle of a game of chicken between large firms, small firms, the national, and the state society organizations. Currently, there is stalemate over the 150 hour proposal, with over half the state societies successfully resisting its implementation. Students in states like California and New York, who are required by their state board to take a heavily prescribed four year program, will not be employable by some Big 6 firms and, in an increasingly inhospitable job market, are likely to become second-class citizens. b. Non-CPA Partners of Accounting Firms Disputes within the profession over whether non-CPAs should be allowed to become partners of member firms of the AICPA might seem an unlikely issue to impact students, however this dispute lies on a fault line that runs deep between large and small accounting firms.
There is outright hostility from smaller CPA firms to recognizing accounting work other than traditional audit and financial statement preparation (Mason, July, 1994; . This is because new fields, like management consulting and financial advisory services, are dominated by large CPA firms who can afford the breadth of expertise to staff such areas.
With a broader product line, large firms use their full service advantage to lure away clients from smaller (single-product) accounting firms, thereby threatening the latter's core client base. The small CPA firms retain control over many state societies and the educational and credentialing processes, and this has allowed them to resist attempts to expand the range of services that the AICPA allows its member firms to offer clients (Mason. July 1994) .
Small firms contend that a broader range of products is likely to conflict with the independence and impartiality needed to conduct the traditional audit.24
Small firm opposition to the new accounting products of the Big 6 extends to opposing non-CPA partners.
Excluded are MBAs, engineers, environmental specialists, and others who aid the development of new products for the large firms.
Also resisted are educational and training reforms that might make students more capable of delivering these new products. Even modest changes in the CPA exam syllabus are resisted. Management accounting is now begrudgingly tolerated, however information systems, government accounting, internal auditing, etc. are woefully neglected .25
These protectionist and insular educational policies disadvantage accounting students in the increasingly competitive job market. While traditional areas of accounting stagnate, other areas have been flourishing. Robust growth has been reported in management consulting or management advisory services--an area including computer services, merger and acquisition services, financial advisory services, new forms of assurance and attestation, etc. Yuthas, 1995A, 1995B) .
These fields are achieving annual growth rates exceeding 20%. In June 1995, the Financial Times reported that "Growth Returns to Top Accounting Firms" because of their management advisory business (Kelly, 1995) .
This sector for some Big 6 firms is now more lucrative than audit work as a source of revenue and fees. Significantly, it is reported that many large firms are now staffing this expansion by recruiting from outside their traditional sources of supply of undergraduate accounting and business programs.
IMPLICATIONS
This paper began with a promise to explore the conflicts that inhere the newly commodified accounting graduate and proceeded using two cases to illuminate a complex commercial, judicial, political, and institutional pressures that bear down on the graduate. The analysis has been one-sided however, focusing on how capital accumulation and commercialization strives to reduce graduate labor to an instrument of profitability for large firms, small firms, textbook publishers, faculty, colleges, or whoever.
What has been neglected are the counterpressures--the "resistant medium" as Braverman puts it--arising from our growing interdependence, and its consequential sociability, civility, and humanity26. Praxis (a unity of theory and practice) is the means by which we can draw out the political possibilities contained in the previous analysis. It is "enabling" in the best sense of the term because it relies on a careful account of "what is" (the antagonisms present in a situation) to lead to identifying political movements and tendencies that might be harnessed (enabled) by social progressives.
Praxis involves several phases of analysis when investigating commodities. First, the contradictory elements (e.g., of use value and value) that presently define the commodity in question must be identified. In the case of today's new accounting labor, the primary contradiction is that between, on one hand, the avowed priority ascribed to students' educational needs and interests (as found in the many proclamations by universities and professional bodies for instance) and, on the other, the instrumental use of graduates and graduate education in turning a profit. This level of analysis needs to be undertaken in sufficient detail to elaborate all the bureaucratic, psychological, professional, and sociological facets through which the contradictions are expressed. The next phase, involves helping ripen the contradictions by developing them to their fullest potential.
For academics, this involves bringing them into view and then into consciousness--in their full sociological, historical and psychological complexity (Gramsci, 1971; Jameson, 1991 , Tinker, 1991 .
This last phase--of "politics", "implementation", or "what is to be done"--is often the most difficult because the structural underpinnings of the commodification are usually formidable (as illustrated previously). This is especially so in relation to the new "speaking-commodities" of accounting. The "solution" to the ailments intimated previously would be to overhaul college and professional education in order to give students a better grasp of their immediate professional environment, and the pitfalls and opportunities of an accounting career.
This study can claim some modest success in devising a retraining course for unemployed professional workers in New York with substantial historical and sociological content. The aim is to help students become more analytic about their professional and technological environment. For accountants, this involves introducing them to the array of conflicting institutions that populate the field, using "live" cases studies to explore current disputes and scandals (such as the 150 Hour Requirement and the dispute over non-CPA partners described previously).27
Through these and other historical incidents, students begin to discern the character and interests of these groups, the patterns in the evolution of accounting work, and the career possibilities that are emerging.
None of this, however, diminishes the awesome structural and market changes that are now shaping the regime of possibilities facing accounting undergraduates, and the difficulties of combating these "objective" market developments.
Education is not, of course, the end of praxis. However, relative to the highly procedural and technical exercises that dominate most of their accounting training, this kind of material is typically received with surprise and enthusiasm. It is perhaps the contrast with the boredom of their usual rote learning that makes this seem refreshingly relevant and practical.
A more immediate remedy for students and displaced practitioners lies in thinking beyond the received definition of accounting: the reduction: "accounting = CPA ". This (not entirely innocent) fixation is fostered by professional interests who benefit from marginalizing all accounting activity that falls outside its orbit of control (thereby undermining a potential source of competition).
We have indicated the contours of this vast subterranean continent of accounting work in previous passages: the 90% of accounting graduates find employment outside public accounting; the vast para-professional sector, and the non-AICPA professional organizations who are rapidly penetrating both traditional and new fields of accounting. Necessity may drive students into these "unknown" territories of para professional an non-AICPA professional organisations, notwithstanding the obfuscations of CPA-based institutions and the equivocations of teachers and researchers. It would help enormously however if researchers began to chart these "new" services and employment opportunities.
There are few grounds for optimism about for any early reform of accounting education in the light of the deep-seated intraprofessional conflicts discussed previously. However there may be more room for maneuver in university and college education, especially as those institutions occasionally entertain a broader concept of student well-being and look with disdain on "dumbing down" through vocational training. Unfortunately, there are at least two obstacles: First, that most accounting faculty are neither cognizant of or sympathetic about these issues. Typically, North American accounting faculties bifurcate into two camps. On one hand, there are the remnants of the 1960 CPA (smallshopkeeper) generation, who were furnished with Ph.D.-quickies and drafted-in to staff the expansion of the early 1970s. On the other hand, there is a new generation of doctorates in financial economics, who have little or no experience, interest, or knowledge of the profession.28 This latter group have only a remote understanding of the profession, the world of work, the problems their students face in entering that world, and how all this connects to their own secular pastimes of tape-spinning in dark rooms.
Neither group of faculty offers particularly fertile ground for cultivating the kind of educational reform discussed here.
Notwithstanding these difficulties, we do have history on our side, and a growing number of North American colleagues unwilling to dismiss educational matters in the usual off-hand, complacent manner. Colleges and universities are important starting points for instigating change.
As the bleak reality of a future in public accounting begins to register with students, they--and university faculty and administration--may become more receptive to a critical analysis of such changes. In the meantime, critical accounting research should continue to foster an awareness of the issues. That is, to "Keep the Faith!". 1 This quotation is often attributed to Quayle by his detractors. The original was, "What a waste it is to lose one's mind... or not to have a mind. How true that is." The remark was made by the Vice-President while serving under George Bush and before his decision not to run for President.
2 The paper is based on a research study undertaken on behalf of the Consortium for Workers Education: a union funded organization based in New York that is presently contracted by the US Federal Government to retrain several thousand white collar workers, laid-off in the New York area. The authors are grateful to Stanley Aronowitz who collaborated in this work, and Ricardo Grey, who inadvertently inspired it.
3 A detailed educational blueprint is beyond the scope of this paper.
We already have a large enough task at hand in describing the socio-institutional forces that sustain the educational status quo and obstructs educational reform. To our knowledge, this matter has not been adequately addressed in previous accounting literature.
Suffice to say that when we advocate that students acquire a 'greater appreciation of the historical and sociological background of their profession', we are not proposing a mere "intellectual" appreciation of capitalism (that might provide some solace to the displaced) but one that would permit students to enhance their whole circumstance more effectively--politically, economically, aesthetically, emotionally, and socially.
At one level, this standard is more modest than it might seem. After all, the efficacy of our proposals need only surpass the present blight and confusion among students to warrant consideration.
At another level, career and occupational success alone is likely to be short-lived if it is not borne out of a complete, robust and informed person.
4
This is a shorthand for a more complete argument. Most important, commodities are produced by wage labor for the market on a repetitive basis (excluding therefore "found objects", works of art, and items produced for selfconsumption).
Two corollaries follow in Marx's analysis: First, that in the course of time, work processes become subject to technological upheavals as capital accumulates and reinvests in more economical (competitive) production methods.
Second, that as the division of labor expands through the globalization of markets for labor, production and products, workers become more interdependent (social)--opening up the prospects of restraining and ameliorating the destructive effects of commodification (Smith, 1990) .
5 Although the bulk of the evidence presented here is North American there is a great deal of commonality with Australian and UK educational experience. For instance, the Certified Accountants Journal (UK) was one of the first to carry articles commending "commodity thinking" to its members and students.
6
It is often argued that students may be best served by being required to purchase texts from their own faculty. However, there is a prima facie conflict of interest here, and traditionally, "appearances" would be sufficiently important to warrant the use of an independent body to adjudicate the decision. Otherwise, students might conclude that the university, in tacitly sanctioning the sale of faculty texts to students, is willing to risk compromising the quality of their education for an underhand salary supplement (paid directly by students).
7 The fortunes faculty have made out of students required to buy their books is not a topic for polite conversation at faculty meetings (indicating perhaps, that the practice is still not regarded as quite kosher). The accounting field does, reputedly, have at least one dollar millionaire textbook writer.
8 While many university, school, and public libraries have laid-off staff and restricted hours in the last decade, funds for terminals, on-line journals, WEB browsers, digitizing collections, etc., have been relatively easier to obtain. Like any real subsumption of labor (Dillard and Tinker, 1996; Yuthas, 1994, Koutsoumadi and these library (labor) changes have both positive and negative affects: they may generate greater use values in a more economical manner, but they may also restrict access (e.g., new user fees) and even degrade the product. This is not to say that, 'We have lost a Golden Age'; rather, it is that we are missing the opportunity to move towards one. Hence, in the "burgerKinging' of library culture--the Barnes and Noble megabookstores--cappuccino and passivity prevail instead of the active engagement and reconstruction of subjectivity (Ashar and Shapiro, 1990; Kozol, 1991; New York Teacher, December 9, 1996) .
In general, it is the poorer student who suffers most from this practice because (as the complaints of textbook salespeople confirm) it is they who make the greatest use of the second-hand book market.
10 Universities, faculty, and publishers do not publicize cases of this breach of trust (or encourage research into the matter) thus evidence is hard to find. The practice also persists because of the lack of scrutiny that is aided by those who insist on "hard evidence" before the matter can aired in research journals. More experienced colleagues would have little difficulty pointing to cases where faculty members adopt their own textbook (or those of a tenured superior who will vote on their own tenure decision) without proper (independent) supervision, scrutiny and review. The authors can cite cases from USC, UCLA, NYU, Baruch College, Harvard, Carnegie Mellon, University of Washington, Stanford, the Darden School and more.
11 The following does indicate the kind of reforms needed in professional and university education to give students a better chance of navigating their careers through the conflicting interests that populate their professional environment. However, it would voluntaristic (naive!) to assume that sweeping reforms will simply follow this expose, nevertheless, the abuse of trust vis-à-vis students is still a sufficiently sensitive topic that it might have some leverage among colleagues at colleges, universities, and even professional societies that profess to further a public interest (Willmott, 1989) .
12
KPMG's announced cutbacks on student employment are also illustrative: interviews were cut from 12,000 to 5,000, full day office visits were reduced from 3,500 to 1,600, and hiring--slashed by 50%--from 1600 to 800 (Milano, August 2, 1994 ). KPMG's Partner in Charge of Recruitment explained: "The reduction in our hiring is not a temporary condition, nor is it driven by the economy....We have significantly changed the way we conduct our compliance services and will need far fewer individuals at inexperienced levels." (American Accounting Association, 1994; Update, 1994).
13 Other sources indicate an even more severe drop-off in hiring--by 30%--between 1990 through 1993 (American Accounting Association, 1994; Update, 1994).
14 KPMG for instance, laid-off 4% of its 12,000 professionals, including 7% of its 1494 partners (Wall Street Journal, June 2, 1994; Emerson, July/ August 1994). 15 This is, of course, a generalization, but one we would stand by. These colleagues typically do not supervise doctoral research, rarely publish in refereed journals, and maintain a practice "on the side".
16 Contrary to its popular image of stability and continuity, the profession's workforce is subject to rapid turnover and change, as CPAs are fast-fed through to the managerial ranks of the American economy. 17 26% of the accounting undergraduate population for 1993-4 went into Public Accounting--down from 32% a few years earlier. 18 In anticipation of what follows: it is no oversight that the vast majority of accountants and accounting occupations are currently rendered invisible; this is a inevitable consequence of professional competition and rivalry. The AICPA is itself a primary source of information about careers in accounting for students and faculty and this organization is dominated by small audit firms at the state level. These firms have no interest in promoting or documenting the progress of other fields of accounting; especially if they might threaten their own core business (see below).
19
In recent years, non-public accountants have created new educational and credentialing organizations that compete directly with AICPA members; even for the latter's "bread-and-butter" business of auditing and financial analysis. For instance, members of The Institute of Fraud Examiners, the Institute of Forensic Accountants, and the Chartered Institute of Financial Analysts, all claim to offer clients a "product" that is superior to that offered by a regular CPA firm. Indeed, in the financial fiascoes and scandals of recent years (ZZZZ Best, Wedtech, the S & L crisis, BCCI, etc.) accounting firms were highprofile defendants, and this buoyed the new professional organizations claims that a CPA training was substandard and inadequate. These bodies typically set exams, grant membership, lobby for recognition of their qualification (frequently in competition with CPA's), offer new training programs, issue standards for practice, discipline members, etc.
20
The newsletter of the Small Accounting Practitioners of the AICPA--and weekly glossies like ACCOUNTING TODAY--are replete with editorials and articles hostile to Big 6 products, training requirements, and other institutional innovations. 21
There is little evidence to support the assertion of some Big 6 firms that changes in the workplace have suddenly rendered the skills of the four-year undergraduate student deficient. Indeed, the reverse may be true: that students are increasingly "overskilled". Students joke about entry level work in large firms: that "CPA" stands for "cut", "paste", and "attach". A more plausible explanation, as to why large firms have suddenly found a skills deficiency, is that it provides them with a cover for "jumping ship", thus absolving them of any responsibility for the abandonment of college programs and students that they have encouraged over the years.
22 This interpretation is borne out by the fact that no course content has ever been prescribed for the 150 Hour Requirement, suggesting that, what student's actually know about accounting doesn't really matter.
23
One of the leading opponents of the proposal is Jesse Jackson's Rainbow Coalition; an organization that champions poor and minority interests. 24 A firm whose consulting division has installed a computer-based inventory control system is unlikely to fault that system in a subsequent audit.
25 An article appearing in a 1996 state society journal illustrates the kind of obsolete work rules that small accounting practitioners are attempting to foist onto members in order to stifle competition.
The author pleads with the New York State Society to include in future CPE course requirements material on management skills and computer technology (both are prohibited under the present rules). (Walley, 1996) . 26 This is not an idealistic or essentialistic view of resistance (as favored, for instance, by those who appeal to a "young" Marx). Resistance here is a possibility; a necessary, but not sufficient outgrowth of the social interdependence that accompanies Capital's expansion (Smith, 1990) .
27 For instance, we use videos of ZZZZ Best and other fiascoes from the Institute of Fraud Examiners to illustrate the quality-failures of Big 6 auditing, the conflicts between alternative professional associations, the social mutability of accounting work, and the complex organizational and behavior issues that impinge on audit work.
